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Structure and Aims  

In recent years, the underachievement of those young people from disadvantaged 

backgrounds compared to that of their peers has been given significantly more recognition. 

Boys from disadvantaged backgrounds in particular have been proven to be affected by the 

relationship between background and achievement both in education and employment.  

The main aim of this report is to build upon the work and experience of Bridge Builders 

Mentoring with boys from lower socio-economic backgrounds to provide insight on the wider 

problem of social immobility and achievement inequality. It aims to illustrate the context of the 

wider problem, highlight opportunities to rectify these problems and provide recommendations 

to schools, parents, corporations and legislators for change in the future.  

To achieve these aims, the report is divided into four sections.  

 Firstly the report addresses the current problem in hand; examining the gap in 

attainment and achievement for boys from a lower socio-economic background 

drawing upon statistics from government commissions and external research 

organisations. In addition to this, the problem of a changing job market and its effects 

particularly on boys from disadvantaged backgrounds will be discussed.  

 Secondly, the report examines the opportunities for change. This area will focus on 

effective use of the Pupil Premium Allowance, parental involvement with schools and 

the importance of contact with the working world for those from a disadvantaged 

background.  

 Thirdly, the report outlines Bridge Builders’ recommendations for change. These 

recommendations will be aimed at schools and their use of funding, parents and 

guardians, large companies and legislators.  

 Fourthly, the report outlines what Bridge Builders hopes to do in facilitating the 

opportunities and recommendations for change.  This section will also highlight what 

Bridge Builders is doing and has done to rectify the problem in hand; looking at case 

studies and statistics which demonstrate the organisation’s success and development.  
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Executive Summary  
The Current Problems 

Currently in the UK, there are two main problems which affect social mobility and limit the 

likelihood of poverty alleviation. The first is the low academic attainment of young people from 

disadvantaged backgrounds relative to all other pupils and second is the relatively low levels 

of achievement after education both in obtaining and maintaining employment. The issues are 

exemplified in the following statistics:  

 The attainment gap at age 16 between those pupils in receipt of Free School Meals 

(FSM) and other pupils gaining five GCSEs A*-C (including English and Maths) stands 

at 27.4 per cent in 2013-14 which actually rose from a percentage gap of 26.9 per cent 

in 2012-131.  

 Boys are much more likely to be affected by the connection between background and 

educational attainment shown by the 29.2 per cent of FSM boys who achieved 5 A*-C 

grade GCSEs (including English and Maths) in 2013/14 compared to 38.0 per cent of 

FSM girls2.  In addition, over a third of boys on FSM who are in the top 10 per cent of 

performers at the age of 11 have, by the age of 16, fallen outside of the top 25 per 

cent3.  

 Statistics obtained in 2010 show that over half of people aged 19 who had not achieved 

5 A*-C GCSEs had been Not in Education, Employment or Training (NEET) at some 

point4.  

 Young males are also much more likely to be actively NEET than females5. 

 

Opportunities for Change 

Reflecting on these problems, there can be seen to be three main areas which provide 

opportunities for change.  

Importance of Involvement of parents: Research shows that around 80 per cent of the 

difference in how well children do at school is dependent on what happens outside of school. 

Whether at home or within the wider community much of a child’s success at school depends 

on the type of support and stimulation their parents provide at home6. This provides a clear 

opportunity for change in the form of greater parental involvement in their child’s education 

and development.  

Importance of Contact with the Working World: There is a clear connection between 

contact with working professionals and future employment status. Not only does it have 

connections with greater income potential but also it decreases chances of NEET status7.  

Effective Use of the Pupil Premium Allowance: Effective use of this allowance can greatly 

impact on the lives of the children entitled to it. It is important that schools are given as much 

advice as possible on how to use the allowance to best benefit the pupils.  
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Recommendations for Change 

The Responsibility of Education Legislators 

R1: Reintroduce compulsory work experience placements for school pupils. 

The Responsibility of Schools 

R2: Introduce mentoring in schools for Pupil Premium entitled students with working 

professionals.  

The Responsibility of Companies and Businesses 

R3: Large companies (over 1,000 employees) should be required to fulfil a quota for the 

number of school pupils they take on for work experience placements who are from lower 

socio-economic backgrounds (Pupil Premium students).  

R4: When looking to hire, large companies should hide educational qualifications in their 

candidate selection process and instead base their decision on other forms of assessment in 

the recruitment process.  

The Responsibility of Parents 

R5: Schools and parents should work together to manage a child’s behavioural, academic or 

attendance issues.  

R6: Parents should be encouraged to read to their children and practice reading with their 

children at home from an early age.  

R7: Parents should be encouraged to participate with their children in leisure time activities 

outside of school.   

 

The Bridge Builders Solution 

Bridge Builders aims to address the problems presented in the report through its two main 

aims of improving the academic opportunities and employment skills for young men from 

disadvantaged backgrounds. It does this by offering four main services. These are the 

Mentoring Scheme, Inspirational Speakers, Work Placement Opportunities and Skills 

Workshops. 

The work of the Bridge Builders Mentoring scheme has resulted in much success in improving 

the lives and opportunities for the young men it works with. This is shown by the following 

statistics and facts:  

 52 per cent of mentees demonstrated an improved attendance at school. 

 The average improvement in attendance was 5 per cent. 

 37 per cent of mentees improved their English GCSE grade by 1-2 grades. 

 18 per cent of mentees showed an improvement in their Maths GCSE grade by at 

least 1 grade. 

 In 2015, a Bridge Builders mentee secured an apprenticeship with their mentor’s 

company. This is a first for the organisation.  
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Foreword 
Currently in the UK, according to statistics collected by the Department of Education, 40.9 per 

cent of pupils from disadvantaged backgrounds achieved 5 A*-C grade GCSEs (including 

English and Maths) compared to 67.8 per cent of all of other pupils8. The gap in educational 

attainment in England between those young people from poor and those from wealthier socio-

economic backgrounds is one of the widest amongst other developed countries. According to 

the OECD, parental income has over one and a half times the impact on male incomes in 

Britain compared with Canada, Germany and Sweden9. As a result, this is having detrimental 

consequences in the form of lack of intergenerational social mobility and poverty alleviation 

within Britain. Furthermore, with only 19 per cent of undergraduates at Russell Group 

Universities coming from disadvantaged backgrounds10, it is not surprising that the most 

influential and high-powered jobs in the country (senior judges, members of parliament, and 

journalists) are jobs predominantly held by those from wealthy backgrounds. With many of the 

people in these roles having been independently educated despite only 7 per cent of the 

population as a whole attending an independent school11.  

In particular, young men are effected by the correlation between a low socio-economic 

background and low educational and work achievement. This is shown most greatly by new 

alarming research from the Sutton Trust which shows that of those boys from disadvantaged 

backgrounds who were amongst the highest achievers by the end of primary school, one third 

had fallen outside of the top 25 per cent by the age of 1612. As a result, boys from low socio-

economic backgrounds are more likely to become unemployed in the future and, according to 

The Joseph Rowntree Foundation, much more likely to end up in poverty than their 

counterparts13. Those with fewer qualifications are also far more likely to end up turning to 

criminality with only 53 per cent of the prison population reporting to have any qualifications at 

all compared with 85 per cent of the general population in 201414.  Furthermore, as is 

discussed later in the report, with a rapidly changing labour market and a predicted decrease 

in ‘blue-collar jobs’15, educational qualifications have never been more important in order to 

succeed.  

The cost of social immobility and lack of opportunity for poverty alleviation holds a heavy cost 

to not only the individual but also upon society as a whole. Analysis shows that if the UK, in 

recent decades, had taken action to close the achievement gap at 11, Gross Domestic Product 

(GDP) in 2013 would have been around £20 billion or 1 per cent higher. It is also predicted 

that in 2020 GDP would be around £30 billion or 1.8 per cent higher and in 2030 around £60 

billion or 3.1 per cent higher16. These figures are particularly pertinent in the current recovery 

from recession and as the Confederation of British Industry (CBI) stated recently even though 

‘economic growth is starting to return and private sector job creation should continue… 

improved education and skills are needed to underpin this’17.   

Overall, the importance of this issue for Britain today cannot be emphasised enough. The 

consequences of the lack of social mobility show unarguably that change and reform is needed 

in this area and it is the responsibility of all in society to aid this change. Thus, it is the important 

work of organisations such as Bridge Builders Mentoring which can be vital in linking these 

groups in society, resulting in real change to issues facing disadvantaged boys and Britain as 

a whole. 
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Defining Disadvantage 
This report will make many references to young people from ‘disadvantaged’ backgrounds. It 

is important to give this description a clear definition. For this, the report draws upon the 

definition of disadvantage given by the Department of Education in its justifications for eligibility 

for the Pupil Premium Allowance18. However, it is important to say, that most of the current 

problems discussed in the report will be more relevant to the first two groups of children 

outlined below. These groups are as follows:  

 Children who are currently receiving Free School Meals (FSM) or who have done 
at any point in the last six years. (These children are referred to as ‘Ever 6 FSM’). 
Parents of children who are eligible for FSM are listed as those who are in receipt of 
income support, income based Jobseekers Allowance, an income-related employment 
and support allowance, support under part VI of the Immigration and Asylum Act 1999, 
the Guarantee element of State Pension Credit or child Tax Credit (provided they are 
not entitled to Working Tax Credit and have an annual income that does not exceed 
£16,190). It is important to note that parents/guardians are required to apply for FSM 
for their children and therefore some children who are eligible are not necessarily 
receiving FSM. Bridge Builders includes in their definition of disadvantaged, those who 
are both eligible and in receipt of. However, the former group are much more difficult 
to give help to and monitor despite facing the same problems as the latter group.   
 

 Looked After Children. These children are those who are currently ‘looked after’ by 

the local authority. This may mean children who live in residential children’s homes or 

other residential settings like schools or secure units, with foster parents, who have 

been adopted from care under the Adoption and Children Act 2002 or children who 

have left care under a Special Guardianship or Residence Order. Children may have 

been placed in care voluntarily by parents struggling to cope or, children’s services 

may have intervened because a child was at significant risk of harm19. 

 

 Forces Children. These are the children of a parent/parents currently serving in the 

British Armed Forces. This group is included due to the disruption this can bring to a 

young person’s life either due to moving locations and schools or the absence of one 

or both parents for prolonged periods of time.   
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1. The Current Problems  
1.1 The Gap in Educational Attainment 

The gap in educational attainment is arguably one of the largest limiting factors on social 

mobility within the UK currently. Education is the key to success but for so many 

disadvantaged young boys their potential is being stifled and by the end of secondary school 

they leave with inadequate qualifications to take them forward into the next stage of their lives. 

Not only is this detrimental for society as a whole and the lives of these young men in question 

but it also means the cycle of disadvantage and lost talent is likely to continue. In the following 

section of this report, the gap in attainment will be examined between disadvantaged pupils 

and all other pupils.  

The Problem 

Gaps in attainment can be observed from the age of 11, with 63.6 per cent of pupils who are 

receiving Free School Meals (from now on referred to as FSM) achieving at least a level 4 or 

above in reading, writing and mathematics in 2014 compared to 81.6 per cent of all other 

pupils. Although this percentage gap of 18.1 per cent has significantly narrowed compared to 

the 25.0 per cent percentage gap in 2005-6, the attainment gap at age 16 is certainly more 

significant. The gap between FSM pupils and other pupils gaining five GCSEs A*-C (including 

English and Maths) stands at 27.4 per cent in 2013-14 which actually rose from a percentage 

gap of 26.9 per cent in 2012-1320. These statistics indicate that the age between 11 and 16 is 

one where attention is greatly needed to assure that FSM pupils do not lose potential.  

 

 

 

 

 

 

 

 

 

 

In particular young boys on FSM are affected and statistics show that girls who are eligible for 

FSM are outperforming boys in all indicators. For example, 29.2 per cent of FSM boys 

achieved 5 A*-C grade GCSEs (including English and Maths) in 2013/14 compared to 38.0 

per cent of FSM girls21. This is further supported by statistics found by The Sutton Trust in 

their 2015 ‘Missing Talent’ report. 

The ‘Missing Talent’ report examines the lost potential of those pupils who are currently in 

receipt of FSM or who have been in the previous 6 years (from now on referred to as ‘Ever 6 

FSM’). The report highlights the number of Ever 6 FSM pupils who score in the top 10 per  
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cent nationally in their Key Stage 2 tests but five years later receive a set of GCSE results that 

places them outside of the top 25 per cent of pupils. These pupil are classed as being within 

the ‘Missing Talent’ pool. There are about 7,000 such pupils each year which fall into this 

category, 15 per cent of which are labelled as highly able22.  Boys from disadvantaged 

backgrounds perform especially poorly with over a third of Ever 6 FSM boys falling into this 

‘Missing Talent’ pool23. It is clear that a correlation lies between a young person’s socio-

economic background and their chances of achieving at school and in particular young males 

are affected.  

Unprepared for the future 

A second problem lies in the subjects that these young people are taking and it seems that 

they are not being fully equipped for the future. Education Secretary Nicky Morgan 

acknowledges there can be seen to have been an ‘ushering of children’ from poorer homes 

towards so-called ‘easier topics’24 in an attempt to reach targets. Morgan argues that in fact it 

made their lives harder in the long run. This is supported by statistics from the Sutton Trust 

which show that students from disadvantaged backgrounds are less likely to be taking history 

or geography which are essential subjects in the English Baccalaureate (EBacc) measure 

intended to show academic success. In addition, almost a quarter will not be taking a language 

at GCSE, a qualification often sought out by top employers and universities. And just 53 per 

cent of the highly able Ever 6 FSM pupils take triple sciences, compared to 69 per cent of 

those not in the Ever 6 FSM category25.  

Furthermore in many cases, those schools with higher levels of FSM students are not 

equipped to provide all subjects especially those of a higher standing. For example 20 per 

cent of highly able Ever 6 FSM pupils are in a school not offering triple sciences, compared to 

just 12 per cent of the highly able non-FSM pupils26.  

The gap between disadvantaged and all other pupils for entering the EBacc is 20.2 percentage 

points; this gap has increased by 4.0 percentage points since 2011/1227. Both groups of pupils 

have seen an increase in entries and achievement of the EBacc in all years however the gap 

is widening. Of all those pupils in receipt of FSM, 8.8 per cent achieved the EBacc, compared 

to 25.2 per cent of all other pupils, an attainment gap of 16.4 percentage points. This gap has 

widened by 3.5 percentage points since 2011/1228. Furthermore, only 7.2 per cent of FSM 

boys completed the EBacc compared to 12.4 per cent of FSM girls29.  

Thus it is clear that not only are we witnessing a severe educational disadvantage for FSM 

pupils as a whole, even those achieving the basic requirement of five good GCSEs A*-Cs are 

not acquiring the top qualifications or in some cases not even being provided with the 

opportunity.   
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1.2  The Transition into Employment, Education and Training  

Within the following section of the report, the second problem which the Bridge Builders 

Mentoring scheme aims to address will be examined. This is the often difficult transition from 

education into employment, education or training for young boys from disadvantaged 

backgrounds. The high levels of youth unemployment currently in the UK matched with the 

educational disadvantage of those young men from low socio-economic backgrounds 

consequently means that, more than any other group, help is needed when guiding them 

through the next steps after school. 

The Problem 

There is a significant correlation between those 16-24 year olds who are classified as Not in 

Education, Employment and Training (from now on referred to as NEET) and those who were 

in receipt of FSM. Of course this is linked to the fact that those young people without 5 A*- C 

GCSEs, of which FSM pupils are more likely to be, are much more likely to, at some point, be 

part of the NEET group. For example statistics obtained in 2010 show that over half the people 

aged 19 who had not achieved 5 A*-C GCSEs had been NEET at some point.30.  

Once again, it seems that young males are more likely to suffer in this area than young 

females. Although figures show that in the first quarter of 2015, 55.5 per cent of 16-24 year 

olds that were classified as NEET were female, the majority of these women were also classed 

as ‘inactive’ meaning that they are either not looking or not available to start work. Around 60 

per cent of these women cited the care of the home or family as their reason for inactivity31.  

This NEET status not only results in a higher chance of poverty in their future but also in that 

of their children. Thus the cycle of disadvantage continues and this is why we are seeing such 

low levels of poverty alleviation in the UK.  
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The Changing Job Market 

Employment and careers advice has always been a necessity in schools however it seems 

now more than ever it is needed.  This is due not only to the recovering economy and the 

resulting difficulty in finding employment in some areas but also the changes in the job market 

as a whole. In an article from The Economist entitled ‘The Weaker Sex’, the impact of 

technology, the entrance of women into the workplace as well as the globalisation of trade are 

all topics discussed in the wider issue of the decreasing demand for ‘blue-collar’ jobs (making 

reference to manual or skilled trade jobs)32. Although this article is drawing its evidence from 

research in the USA, it is clear that similar trends will be reflected in the UK. The UK 

Commission for Development and Skills is forecasting that around 500,000 of such jobs are 

expected to disappear over the decade to 2022. Thus, reducing their share in employment 

from 17 per cent to 15 per cent. It also predicts that some 2 million additional jobs will come 

into the job market for occupations such as managers, professionals and associate 

professionals33.  

Why is this important?  As in the article, it must be considered what effect this shift will have 

on young men leaving school with limited qualifications. The statistics show that unlike three 

or four decades ago, it will not be as easy for young men in particular to leave school with 

limited qualifications and simply learn and enter a trade or manual job because these jobs will 

no longer exist in today’s numbers. Instead, it seems the rise in professional jobs means that 

formal qualifications, and those of a high standard, will best prepare young men for job security 

in the future.  

The report also predicts that the number of people holding formal qualifications, particularly to 

degree level, is expected to grow steadily by 202234. Although it is also predicted that the 

supply of these types of qualifications will grow faster than the demand, it may indicate that 

the nature of many jobs will change in order to make higher qualifications more necessary. It 

is crucial that young men from disadvantaged backgrounds are not left behind.  

This does not mean, however, that low skilled jobs will not remain a high proportion of the job 

market, they are instead morphing. Projections show that there will be an increase of more 

than 600,000 jobs in caring professions and other service occupations (+23 per cent) with 

most of the employment growth focussed in service-based areas, especially related to health 

care35. This shows the need for careers advice in schools currently to make sure young men 

from disadvantaged backgrounds are educated on career opportunities. It is imperative to 

address what is identified by the Department of Education as the current “mismatch” between 

the careers that young people want to pursue and the opportunities available36. Thus the 

Department advise that schools should give a clear view of the current labour market and how 

opportunities may change in the future.  

In addition to assuring young boys know what jobs are out there for them, it is also important 

that they know what they need to achieve to get these jobs. The Wolf Review of vocational 

education for 14-19 year olds found English and Maths GCSE (A*-C) are of critical importance 

with employers. They use them as a signal and sifting device on job applications, as well as 

being crucial for entry into selective post-16 programmes and higher education37. This is 

something that needs to be made clear to pupils in the context of opportunities for their futures. 
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1.3 Lacking the Skills to Succeed 

The difficulties faced by disadvantaged pupils do not stop once they have gained training or 

employment opportunities and for many it seems the problem lies in their ability to sustain 

employment. For many of these young boys, the skills needed to succeed in a working 

environment are missing whether this be due to a lack of work experience, contact with 

working professionals or, even for some, no example of a working parent at home.  

In 2014, The British Chambers of Commerce found in a survey of 3,000 firms that 9 out of 10 

thought school leavers were not ready for employment. Three-quarters of the companies 

surveyed put the situation down to a lack of work experience, and more than 50 per cent said 

young people did not have even basic skills such as communication38. This is an issue which 

is affecting all young people. However, it seems those from a disadvantaged background are 

more likely to suffer.  

In 2003, only 25 per cent of FSM pupils had parents in ‘routine’ occupations, compared to 33 

per cent who had both parents unemployed39. The lack of example of a working parent means 

that many of these young people will lack knowledge of the basic skills needed in a workplace, 

for example social etiquette, time management, wearing the correct attire and most importantly 

the skills of resilience and communication. Also, with no employed parent it means these 

young people are less likely to have opportunities for work experience or contact with working 

professionals. This means they often miss out on the opportunity to gain more employment 

skills, something that more privileged children will often have the opportunity to do.   

John Longworth, the director general of The British Chambers of Commerce stated that “Firms 

need young people that are resilient, good communicators and understand how to work as 

part of a team”40. For many young people from disadvantaged backgrounds this knowledge or 

skills set is not exemplified in the home. With the removal of compulsory work experience 

placements in schools in 2011, many young people from disadvantaged backgrounds will 

leave school without the skills they need to sustain a job and succeed in their future careers.   

 

 

The lack of example of a working parent means that many of these young 

people will lack knowledge of the basic skills needed in a workplace, for example 

social etiquette, time management, wearing the correct attire and most 

importantly the skills of resilience and communication”. 
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2. Opportunities for Change 
In light of these problems, this section of the report highlights the areas where there are real 

opportunities for change. Building upon research and studies, Bridge Builders have identified 

three main areas where change can be implemented to help overcome the issues of social 

immobility and limited chances for poverty alleviation. These are the role that parents can play 

in helping to encourage their child’s development, the importance of contact with the working 

world and finally effective use of the Pupil Premium Allowance. These opportunities for change 

will feed into the later discussed recommendations for change.  

2.1  The Involvement of Parents  

Research indicates that those children with the most success, from any sort of economic 

background, have supportive and involved parents. The research also shows that around 80 

per cent of the difference in how well children do at school is dependent on what happens 

outside of school41, whether at home or within the wider community. Much of a child’s success 

at school depends on the type of support and stimulation their parents provide at home.  

Parental involvement does not only include involvement in school matters in teenage years 

but also in early years education. In a longitudinal study conducted by the Effective Provision 

of Pre-School Education (EPPE) of 3,000 children, it was found that parents’ involvement in 

home learning activities between ages 3 and 10 makes an important difference to both 

children’s attainment and social behaviour42. These activities include playing with letters and 

numbers, teaching songs and visiting the library. Evidence also highlights similar success with 

continued parental involvement into adolescence and even adulthood. Research using data 

from the National Child Development Study (NCDS), which looked into the effects of parental 

involvement on achievement at age 16 in English and Maths, found that very high parental 

interest is associated with better exam results compared to children whose parents show no 

interest. In addition, it was found that, particularly for boys, parental behaviour and family 

relations were a great influence on Key Stage 2 subject results43.   

Some of this does interlink with income status for example whether parents can provide 

stimulation by taking their children on trips, buying them books, providing the money for 

extracurricular activities such as music lessons or sports equipment for sports clubs.  Also if 

they are able to provide a quiet, warm place for children to do homework, something 

particularly difficult in houses which are overcrowded or with lots of children. These barriers 

are something considered in the ‘Recommendations for Change’ section below. The 

significant difference in achievement highlights that for a child to be successful, no matter what 

their socio-economic background, parental support and involvement can be fundamental in 

the change.  
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2.2 The Importance of Contact with the Working World 

Contact with professionals, either in work experience placements or even in one-to-one 

meetings, can have a significant impact on the chances for success for young people.  It has 

been proven to be beneficial for those of school age, starting at 14, to have contact with 

professionals and employers. In polling undertaken by YouGov on behalf of the Education and 

Employers Taskforce, it was found that there is a clear beneficial association between the 

number of times an individual reported contact with an employer between the ages of 14 and 

19 and their future NEET status.44.  

Furthermore, evaluations undertaken by Boston-based social enterprise Jobs for the Future 

(1998), the Applied Research Unit of Montgomery County Public Schools (2001), MacAullum 

et al. (2002) and Kemple and Willner (2008) all followed graduates who had contact with 

professionals and employers into early employment. They all find evidence of improved 

earning outcomes at 6.5-25 per cent, against a control group45. This statistic can be directly 

linked to the importance of employer contact when aiming to greaten the opportunities of those 

from disadvantaged backgrounds.  

Further research also shows that those from a disadvantaged background in particular benefit 

from contact with employers. The Joseph Rowntree Foundation in 2012 found evidence to 

support the positive impact that the use of mentoring with professionals in schools can have 

on both the attitudes and aspirations of young people. Meeting with employers one-on-one 

was also identified by the foundation as a particularly important opportunity for those young 

people from poor socio-economic backgrounds. It enables them to develop relationships with 

older, more experienced people, something that children from more privileged backgrounds 

have the opportunity to do on a regular, informal basis46. Overall the Joseph Rowntree 

Foundation considered mentoring and meeting one-on-one with employers to have significant 

impact on the social capital of disadvantaged children by enhancing their social network and 

experience.  

As a result of this proven beneficial advantage, The Department of Education is currently 

putting great emphasis upon schools helping to inspire every pupil with better education on 

careers, and in particular those from a disadvantaged background. They greatly encourage 

the use of “real-life contacts, those who are passionate about their jobs”, to not only offer 

advice but also to “challenge stereotypes about certain jobs”47, something particularly 

important in light of the changing job market as discussed earlier. The Department of 

Education specifically suggests that every school should engage with their local professional 

community to make sure that “connections with employers lie at the heart of careers 

strategy”48.  
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2.3 Effective use of the Pupil Premium 

The Pupil Premium Allowance was introduced by the Coalition government in April 2011 to 

provide additional funding for disadvantaged pupils. These pupils are those from low-income 

families who are in receipt of FSM, children who had or have been looked after continuously 

for more than six months and children whose parents are currently serving in the Armed 

Forces. In its first year of running (2011-12), an average-sized secondary school with the 

average proportion of pupils eligible for FSM would have received around £77,000. However 

with increases in the allowance and the inclusion of Ever 6 FSM pupils (children who have 

received Free Schools Meals at any point in the past 6 years) this amount could be significantly 

more in the coming years49.  

The allocation of the allowance to each individual student means that in theory the allowance 

should be able to make a significant difference. However, it seems that in times of withdrawals 

and cutbacks it is often the case that this allowance is used to maintain pre-existing schemes, 

as found in the 2012 Ofsted survey50. In the same survey inspectors saw little evidence of a 

strong focus on the Pupil Premium by governors or managing committees and in some schools 

it was clear to inspectors that the spending was not all focused on the needs of the specific 

groups for whom it was intended51.  

The misuse of the Pupil Premium Allowance in some institutions is resulting in missed 

opportunities for those young pupils it is aiming to help. The Education Endowment 

Foundation’s Toolkit for the Pupil Premium Allowance is based on research using a number 

of different methods showing how effective it can be on a child’s education. Many methods 

can add the equivalent of extra months of learning without too much cost or effort for the 

school52. Using the allowance effectively to benefit disadvantaged students is a significant 

opportunity to help remedy the effects of social and economic disadvantage.  

 

 

 

 

 

 

 



Bridge Builders Mentoring © 17 

 

3. Recommendations for Change 

Now that possible opportunities for change have been identified and outlined in the previous 

section of this report, it is important that this is applied to change for the future. This leads into 

the report’s recommendations for change. It is critical to remember that the issue of social 

mobility and poverty alleviation has effects on all of society not just those individuals who are 

directly affected and therefore it is the responsibility of all to make change. Thus, our 

recommendations for change in the future are sectioned into groups within society- education 

legislators, schools, parents and businesses.    

 

3.1 The Responsibility of Education Legislators  

Recommendation 1: Reintroduce compulsory work experience placements for school 

pupils. 

Compulsory work experience placements for school pupils were dropped in 2011, leaving a 

gap in the development of many children but particularly those from lower socio-economic 

backgrounds who, as shown previously in this report, are much less likely to go into further or 

higher education. These pupils therefore are likely to select and enter training programmes, 

apprenticeships and later on employment at the age of 18 without having had any experience 

of a working environment or of, more importantly, the skills needed to cope in a working 

environment and sustain a job successfully. This is added to by many having no example of a 

working parent at home, a problem discussed previously.   

In reference to the British Chambers of Commerce survey mentioned earlier in this report, the 

chambers called for universal work experience in all secondary schools to be put in place. 

John Longworth, British Chambers of Commerce director general, states that “Government 

and educational institutions must be more focused on equipping young people for the 

workplace and in turn businesses must be more willing to give them a chance”53. (Also see 

the ‘Responsibility of Companies and Businesses’ section below).   

Bridge Builders has found that its offering of Work Placement opportunities to young males 

from lower socio-economic backgrounds has proven very effective. Firstly it gives the 

opportunity for boys to write applications to companies for work experience placements giving 

experience of CV and Cover Letter writing as well as building up the key skill of resilience if 

they are unsuccessful in an application. Furthermore, the skills gained while on work 

experience placements do not only give more insight into what career would be suitable for 

these young men but also what skills are needed in the work place. For example resilience, 

time management, managing anger and presenting yourself in a professional manner with 

good social etiquette. Work experience placements are also extremely valuable additions to a 

CV particularly in light of today’s highly competitive job market.  

Although Bridge Builders does offer, where appropriate, the opportunity for work placements 

with mentors, it can be seen that the importance of contact with the working world and the 

high levels of NEET status amongst FSM young males show unequivocally that work 

placements should become a compulsory element of education for all pupils. Methods to 

provide pupils from disadvantaged backgrounds some advantage in this area will be discussed 

in the later recommendations for companies and businesses, which details a quota-system for 

large companies and businesses to provide a certain number of work experience places for 
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disadvantaged students. This will attempt to cancel out the advantage of more privileged 

children who may have well-connected parents or contacts who can arrange work experience. 

 

3.2  The Responsibility of Schools 

Recommendation 2: Introduce mentoring in schools for Pupil Premium eligible 

students with working professionals.  

Mentoring in schools can be extremely effective in addressing the various problems outlined 

in this report. The Education Endowment Foundation has recently published a toolkit looking 

into different methods schools have used to utilise their Pupil Premium allowances and ranked 

their success. When examining the use of mentoring the foundation estimates the impact 

would be equivalent to 1 month worth of extra learning54. It also states that programmes with 

the more successful outcomes will be those with clear structure, expectation with training and 

support for mentors, using mentors with a professional background.  

Mentoring has also been identified as successful in many journals. In a piece written for 

American Journal of Community Psychology, DuBois et al. state that “youth from backgrounds 

of environmental risk and disadvantage appear most likely to benefit from participation in 

mentoring programmes”55. Furthermore, Dr Jean Rhodes from the University of 

Massachusetts identifies the benefits of integrating mentors from outside of school into school 

environments where they are then able to advocate on their mentees’ behalf for example 

speaking with a mentees’ teacher about a problem before it is given chance to escalate56.  

Introducing a mentoring scheme in schools for Pupil Premium eligible students can help 

students both in their academic work and in taking their next step after education. Mentors 

can act as role models for students demonstrating the basic skills of being punctual, dressing 

appropriately and good communication skills. More importantly they can exemplify the 

important skill of resilience which can be used by pupils in the workplace but also when tackling 

problems in the classroom or with their academic work. Mentors can also be available to help 

with planning the next step after school by helping with applications, CV writing, general 

careers advice and even providing work experience opportunities.  

Bridge Builders offers a mentoring scheme which offers monthly meetings during lesson time 

with mentor-mentee relationships established based on common interests, e.g. career 

preferences or sharing a common hobby.  Mentors are given appropriate training and are 

required to complete a DBS/CRB check. Schools can work through organisations, such as 

Bridge Building Mentoring Scheme, which partners with national organisations who can 

provide mentors.  
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3.3 The Responsibility of Companies and Businesses 

Recommendation 3: Companies should be required to fulfil a quota for the number of 

school pupils they take on for work experience placements who are from lower socio-

economic backgrounds (Pupil Premium students).  

Following on from the recommendation of obligatory work experience placements as part of 

the school curriculum, large companies (of more than 1,000 employees) should be made 

responsible for including a required number of Pupil Premium eligible students onto any 

organised work experience placement and/or internship. This quota-system assures that the 

obligatory work experience is beneficial especially to those from lower socio-economic 

backgrounds who need a head-start in gaining invaluable workplace experience.  

The main aim of this recommendation is to defeat the idea that ‘it’s not what you know but who 

you know’ which is something that often plays a significant role for pupils trying to gain work 

experience. This system will give greater access to those from disadvantaged backgrounds to 

the more competitive corporate organisations, such as accountancy firms etc., which they 

otherwise often would not have access or exposure to.  

There are some obstacles to this recommendation which would have to be overcome by either 

companies or schools. Mainly this is in the form of expenses for travel and clothing for Pupil 

Premium eligible students. This could be covered by the Pupil Premium allowance, however 

Bridge Builders understands from its work with schools that this allowance is often very limited. 

Bridge Builders would recommend strongly that companies give a small but sufficient 

allowance to these pupils if selected for work experience placements. Although some would 

argue that this may deter companies from abiding by the quotas as required, it is important to 

remember what benefits providing work experience for disadvantaged pupils hold for their 

business. By giving greater exposure of their company to a diverse range of pupils, they are 

more likely to attract a diverse and wide range of candidates for job applications in the future- 

a point which is discussed in more depth in the following recommendation.  

Recommendation 4: When looking to hire, large companies should hide educational 

qualifications in their candidate selection process and instead base their decision on 

other forms of assessment in the recruitment process.  

In August 2015, accountancy firm Ernst & Young announced that when selecting trainees they 

will no longer look at school and university qualifications and instead look at online tests to 

select candidates57. PricewaterhouseCoopers (PwC) similarly announced that they will no 

longer look at A-Level results in their selection process and will also rely on online testing and 

interview performance. This method is one which Bridge Builders believes will be extremely 

effective in aiding poverty alleviation and helping those pupils whose grades were negatively 

affected at school by other factors, of which pupils from a lower socio-economic background 

are most greatly affected.   

Gaenor Bagley, board member and head of people at PwC, said: "Removing the UCAS criteria 

will create a fairer and more modern system in which students are selected on their own merit, 

irrespective of their background or where they are from”58.  

This change in selection process should apply to large companies (with over 1,000 

employees). It will not only apply to graduate opportunities but also to school leaver 

programmes which means it will be beneficial for those from a lower socio-economic 

background who currently are less likely to enter higher education at the age of 18 and instead 

go straight into employment. 
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This recruitment style will not only have positive effects for individuals and social mobility but 

also for the success of business which acts as a considerable incentive to adopt this 

technique. In the words of Richard Irwin, PwC’s head of student recruitment, it gives 

companies the opportunity to target “untapped talent in wider pockets of society”59. He states 

that in PwC’s experience ”whilst A-Level assessment can indicate potential, for far too many 

students there are other factors that influence results”60. By using this recruitment technique, 

companies are able to find the most suitable individual for the role instead of immediately 

cutting these individuals out of the process simply because they do not meet the required 

qualifications. The new selection process chooses candidates on a much fairer basis and also 

can give the opportunity for candidates to be assessed more holistically as individuals as 

interview performance will also be taken into account.  

Overall, the recommendation for large companies to hide academic qualifications during the 

recruitment process is one which can be beneficial for individuals from disadvantaged 

backgrounds whose grades were affected negatively at school by their socio-economic 

background; companies who are able to access a wider range of talented candidates and 

finally society overall with higher rates of poverty alleviation and social mobility.   

 

Using a candidate's UCAS points to assess their potential is a blunt tool and a 

barrier to social mobility”61 

- Stephen Isherwood, chief executive of the Association of Graduate Recruiters 
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3.4  The Responsibility of Parents 

One of the main opportunities for change explored in the previous section of this report is the 

importance of parental involvement and support in a child’s education. Research 

demonstrates that a child’s school is only able to affect a child’s educational achievement by 

20 per cent with the remaining 80 per cent being determined by background and home life62. 

Parental involvement and support is unarguably one of the greatest keys to improving the 

achievement of pupils regardless of socio-economic background or social class.  

Obviously the recommendation of greater involvement of parents in their children’s education 

and academic development is not one which can be enforced by simple means. Bridge 

Builders understands through its work that it is often the case that many children, particularly 

those from lower socio-economic backgrounds, come from a family with a single parent who 

works long hours and has the responsibility for more than one child. It is difficult for these 

parents to be constantly updated or involved with their children’s education. Therefore in this 

area Bridge Builders is advocating the use of Nudge Theory to encourage parents to become 

more involved with their child’s education. The theory, presented by Richard Thaler and Cass 

Sunstein, suggests that human beings by and large want to do the ‘right thing’ in various 

situations but are too lazy or otherwise not inclined to do it by themselves. If the ‘right thing’ is 

made the most attractive of a number of options then we are more likely to choose that option. 

This means that those in positions of power can make certain subtle alterations in order to 

encourage those that they oversee into their chosen direction63. The theory is one which has 

been applied within some of the recommendations below and Bridge Builders encourages that 

this approach be used for any further change on this issue. 

Bridge Builders is recommending three changes which can make it easier both for parents to 

become more involved in their child’s education as well as to help in their child’s academic 

development:  

Recommendation 5: Schools and parents should work together to manage a child’s 

behavioural, academic or attendance issues.  

It should be widely encouraged that schools keep in contact with parents and vice-versa. 

Bridge Builders believes that building a support system which is strong and connected with 

the involvement of both the school and parents is the best way for a child to reach their 

potential regardless of their social class. An annual school report and parents evening is 

simply not sufficient for those children who are struggling in academic, behavioural and 

attendance issues and Bridge Builders believes that the parents of such children- of which 

those from lower socio-economic backgrounds are more likely to be- should be in regular 

contact with schools either in face-to-face meetings, phone calls or emails. This means that 

both schools and parents are aware of any ongoing issues in either the classroom or home 

environment. Ideally, this would result in both the united enforcement of discipline on certain 

issues as well as united support.  

Understandably, this is a difficult task for both schools and parents. Thus Bridge Builders 

recommends to schools that each year group has an assigned member of staff to manage 

Pupil Premium eligible students. This member of staff would be required to speak with 

individual subject teachers about progress of each child. They would also become the single 

point of contact for parents thus creating a strong and almost familiar relationship. This role 

could also be assigned to members of the pastoral team.   

The aim here is to make it as easy as possible for parents and the school to keep in contact 

with one another so each is aware of any issues.  
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Recommendation 6: Parents should be encouraged to read to their children and 

practice reading with their children at home from an early age.  

Although this report has placed most of its emphasis upon the importance of change and 

intervention in the teenage years, when it comes to parents, involvement in a child’s 

educational development is key from an early age.  

It is imperative that parents understand that children’s academic progress is not simply 

determined by what is taught and learnt in school but what is taught outside of the classroom. 

One of the most effective methods of aiding this development is reading at home from an early 

age. Reading to children as well as helping children practice reading is proven to be key in the 

development of children. In a 1982 study where a comparison was made between children 

who received reading practice at home, those who received it at school and those who 

received none at all showed there was a significant improvement in children who received 

practice at home, with no comparable improvement by children who received extra help at 

school64. It was also found that those children who received practice with parents showed an 

increased keenness for learning and were better behaved at school. Practising reading at 

home also practises good skills for the future, such as working at home and developing skills 

outside of the classroom. 

This recommendation does require input from parents but also it is important that this is made 

as easy as possible for parents. To do this, there should be good access to reading books for 

children of all abilities in school which they are able to take home in the evening. Schools 

should also be encouraged to use reading logs for children which can be seen and updated 

by parents after practising at home. To ensure that children from disadvantaged backgrounds 

benefit, it may be recommended that schools use part of their Pupil Premium allowance on a 

small allowance for book tokens for children of both primary and secondary school age who 

would not otherwise be able to purchase books to read at home. Finally, it is imperative that 

libraries are kept open in as many areas as possible, and in particular deprived postcodes, 

where children can both rent books as well as have a space to sit and read either by 

themselves or with an adult.  

It is also important to state that Bridge Builders does recognise that not only do parents have 

time and financial restraints but also that some of the parents in question will have limited 

reading ability themselves and this continues to add to the difficulty in breaking the 

intergenerational cycle of disadvantage. Therefore Bridge Builders recommends two schemes 

on the following page aimed at helping children develop and practice reading skills over the 

summer holidays; one of which can be done at home and one at school. 
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At School: The Summer School Reading Scheme 

This scheme is aimed at parents of Pupil Premium students who are unable, for any reason, 

to help their children practice reading at home. During the scheme children will attend extra 

days at school during the summer holidays to help develop and practice their reading skills, 

all of which will be funded by the school’s Pupil Premium Allowance. Parents will be contacted 

in the summer term of the academic year by the school to make them aware of the scheme 

and will be asked whether they would be interested in entering their child. Children who are 

entered onto the scheme by parents will be requested to attend 15 either full or half days 

(depending on the working hours or availability of parents to pick up and drop off their child) 

throughout the summer. The scheme will use Nudge Theory as the programme will be 

incentivised by the fact it is free, children will be provided with a meal or snack (depending on 

half or full day) and parents will not have to organise child care for this day. This scheme is 

aimed at primary school and possibly Key Stage 3 pupils and can be led by either teaching or 

support staff. The days should include both supported reading practice as well fun activities to 

help the children both engage with and enjoy the books they are reading. 

 

At Home: The Summer Holiday Reading Scheme 

Continuing with Nudge Theory, Bridge Builders also believes that practicing reading at home 

should also be incentivised. For example, to incentivise reading at home during the school 

holidays, Bridge Builders recommends that schools introduce a ‘Summer Holiday Reading 

scheme’ aimed at primary school aged children. These schemes will be based on targets set 

for each child to read a certain number of books from home or the library during the summer 

and fill in a small questionnaire about each book and complete a ‘Summer Checklist’. The 

questionnaire will ask questions such as ‘what did you like best about the book’, ‘draw your 

favourite character’ etc. to make sure that the child has read and engaged with the book. The 

‘Summer Checklist’ will require each child to tick off a list of objectives for the summer, these 

will include ‘Read in the sunshine’, ‘Read before I went to bed’ but most importantly multiple 

objectives requiring the child to read with others, for example ‘Read aloud with someone at 

home’, ‘Read aloud with a friend’ etc. Upon completion of this scheme, each child will be 

awarded a certificate and the parents of those children eligible for Pupil Premium allowance 

will be able to claim coupons to spend on food or school uniform and school supplies for the 

upcoming year.  

 

Both of the schemes outlined above should be used at the school’s discretion and where they 

see help is needed most. Linking with the recommendation for greater contact between 

schools and parents, schools should decide which scheme to recommend to parents and 

which would be most suitable for the individual child based on knowledge of each child’s 

home-life situation.  
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Recommendation 7: Parents should be encouraged to participate with their children in 

leisure time activities outside of school.   

Research has indicated that no matter what the social class of their parents, teenagers who 

participate in such things as visiting museums and going to the theatre and opera are likely to 

have a positive effect on their earning potential, educational attainment and civic engagement 

in later life. This information comes from research conducted in the British Cohort study which 

collects information at regular intervals from people born in Britain during one week in April 

1970. Members of the cohort were all given leisure diaries when they were 16 years old, in 

which they record their activities. In subsequent surveys at age 29, it showed that those who 

participated in high culture activities during youth experienced positive outcomes in adulthood. 

The research also finds that engaging in artistic and music-related leisure and reading or 

writing for pleasure has many positive effects. For example, it increases the likelihood of 

getting a first degree, taking a course in adult education and being a member of a voluntary 

organisation. They also raise earning potential in later life65. 

Once again, Bridge Builders understands the possible financial and time restraints that this 

recommendation could come up against for children from disadvantaged backgrounds. Thus, 

it should be properly understood by parents what benefit such visits and participation will have 

on their child’s development. In addition, to incentivise such trips for parents of Pupil Premium 

eligible children, Bridge Builders proposes that upon arrival at a place of artistic or musical 

related leisure pupil premium parents can receive food vouchers to be used in their local 

supermarket. This again engages with the Nudge Theory.  

Furthermore, it is also important that for this recommendation to work the government 

continues the funding of museums and galleries66 as well as the assurance of free access for 

all and that this is made clear to parents. This will allow children from all backgrounds the 

opportunity to gain access. 
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4. The Bridge Builders Solution  
Now that the opportunities and recommendations for change have been outlined, the work of 

Bridge Builders will now be examined to see how the scheme is addressing the problems 

outlined in the report and how successfully it is doing this.  

The services Bridge Builders provide 

The Bridge Builders mentoring scheme offers much more than just mentoring. Below is a brief 

outline of how the scheme works and what it offers.  

Bridge Builders specifically target boys aged 12 or over who are in receipt of FSM or have 

been in the past 6 years, Looked After children or Forces children. These are all children who 

are eligible for the Pupil Premium Allowance. The organisation offers four mains services:  

 The Mentoring Scheme: Mentoring takes place on a monthly basis, with 10 sessions 

taking place across the academic year, and each session lasting about 1 hour. Mentors 

are initially sourced from one of Bridge Builder’s Partner Organisations. These Mentors 

then attend a Mentoring Training Session and complete their DBS check. Mentees and 

Mentors are then matched based on common interests. The topics covered in 

mentoring sessions are usually academic progress, plans for the future or problems 

they may be facing in or outside of school. The mentoring scheme requires very little 

staff time and is relatively inexpensive and easy to adopt.  

 Inspirational Speakers: Bridge Builders can provide a diverse range of inspirational 

speakers, many of whom have experienced struggle and disadvantage, and yet have 

gone on to have very successful careers. The choice of speaker is highly dependent 

on the needs of the particular school, for example whether it is for inspiring motivation 

for revision or for taking the next steps after school.  

 Work Placement Opportunities: Work placement opportunities tend to arise naturally 

after the mentees and mentors develop good relationships and if it transpires that the 

mentees are interested in what the mentors do at work. In 2015, a mentor from 

Enterprise Rent-A-Car organised for the whole group of mentees to visit his offices. 

Also in 2015, a Bridge Builders mentee gained an apprenticeship within his mentor’s 

company. Mentors can also give guidance on applications, CV writing etc. to mentees 

looking to apply for work experience placements.  

 Skills Workshops: Bridge Builders offers skills workshops; full or half day sessions 

for 10-12 boys, focusing on an area of social development. These include Social 

Etiquette, Anger Management, Employability Skills, Managing Violence and 

Aggression and Character and Resilience. These workshops are delivered by 

experienced, highly engaging trainers. Our skills workshops are designed to help 

young men often struggling to cope with the negative consequences of growing up in 

a low income family. The workshops give participants a chance to explore key issues 

in a non-threatening environment and develop new skills they can use in their daily 

lives.   
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Partner Organisations  

To provide these four services, Bridge Builders works with a number of national organisations. 

These large corporate organisations include community work and volunteering as part of their 

social responsibility policy and therefore volunteer mentors are recruited from these 

companies. They can also provide inspirational speakers and work placement opportunities. 

Bridge Builders is also partnered with successful locally based businesses, to provide the best 

match of mentors and speakers. Some of our key partner organisations include:   

 

 Enterprise Rent-a-Car. Enterprise Rent-A-Car has partnered 

with Bridge Builders Mentoring since its inception. The business 

has supplied mentors as well as professional expertise and 

financial resources to assist in getting the initiative off the ground. 

It still continues to provide enthused and experienced mentors as 

well as inspirational speakers and in the last year provided work 

experience placements and visits to the mentees.  

 

 NHS England. In light of the changing job market as outlined 

earlier in this report, Bridge Builders feels it important to not only 

provide mentors from business or the private sector but those 

from a range of services. NHS England does great work for Bridge 

Builders by supplying a number of mentors. 

 

 Sainsbury’s.  As one of the newest Partner Organisations, 

Sainsbury’s will be providing a number of volunteer mentors to join 

the mentoring scheme in the upcoming academic year of 2015/16. 

 

Advisory Board 

In addition to the Partner Organisations, there are a team of Stakeholders who form the 

Advisory Board which oversees the day-to-day operations of Bridge Builders Mentoring 

scheme. The Advisory Board is chaired by Dame Janet Trotter and the group of stakeholders 

consists of representatives of Enterprise Rent-a-Car, Institute of Education, Bank of NY 

Mellon, The Royal Hospital School, Credit-Suisse, Keyway and NHS England.  

 

 

 I am really excited to be a part of the Bridge Builders Mentoring programme. It 

is a wonderful opportunity, to be actively involved in helping these young men 

think about where they want to be and how to get there. The Bridge Builders 

team is doing a great service for disadvantaged young people and I would 

strongly encourage others to get involved.”  

– Ian Biggs, NHS England, Mentor 
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Where Bridge Builders has a presence   

 

 

 

Bridge Builders is a national 

organisation and offers its services 

up and down the country. It works 

in multiple schools in the counties 

of London, Gloucestershire, Kent, 

Lancashire, Hertfordshire, 

Herefordshire, Manchester, 

Warwickshire, Avon and 

Somerset. 



Bridge Builders Mentoring © 28 

 

How can Bridge Builders help?  

It is important that any organisation which aims to make an effective difference, develops and 

designs their programmes based on research into the issues. Bridge Builders hopes to have 

fulfilled this requirement by tailoring the programme to tackle the specific issues affecting 

poverty alleviation and social mobility for young boys. The table below lists the problems 

identified within the report and how the services of Bridge Builders are designed to rectify 

these issues. (Bridge Builders Mentoring will be referred to as BBM throughout this table). 

Identified 
problem   

Bridge Builders’ Solution 

 
Education  
 
The attainment 
gap in 
educational 
achievement 
between young 
boys from lower-
socio economic 
and 
disadvantaged 
backgrounds and 
other pupils. 

 
The Mentoring Programme has been very successful in improving the 
grades of their mentees. The programme aims to help in two main ways, 
firstly to set an example for these young men. Mentors can show mentees 
through their own personal stories to be resilient to failure in the 
classroom and to continue to try. One mentee when asked why they 
enjoyed the mentoring scheme replied “because I have been shown that 
even if you find it hard in school you can still bring yourself back, try your 
best and you can still do well”. Mentors can show through their own 
success that hard work pays off. The second way mentors can help is 
providing that one-to-one contact with a neutral person to discuss what 
the problem is in each subject. Whether it be a behavioural or academic 
problem, mentors can advise on how best to tackle these problems. They 
can help to set targets, check progress and evaluate the performance of 
mentees. This can then be discussed further by the mentor with the 
appropriate teaching staff following the meeting. The Mentoring 
programme overall has proven to be effective, shown by 37 per cent of 
mentees who improved their English GCSE grade by 1-2 grades and 18 
per cent of mentees who showed improvement in their Maths GCSE 
grade by at least 1 grade.   
 
In the upcoming academic year, Bridge Builders will give more 
advice to schools engaging with the organisation on how best to 
incorporate its other services alongside the mentoring scheme. 
This includes the use of skills workshops and inspirational 
speakers.  
 
Inspirational Speakers provided by BBM can prove particularly effective 
before the examination period, they can help to inspire students to work 
toward goals they set themselves and to realise the importance of 
examination results in shaping their futures. Because these speeches are 
delivered to the whole year group or multiple year groups, it may be 
effective to use these speeches alongside both the mentoring scheme as 
well as to follow speeches with a skills workshop for students who need 
more help- Pupil Premium students.  
 
Skills Workshops are provided by BBM for full or half day sessions for 
10-12 boys. The workshop recommended for academic improvement is 
our Character and Resilience Workshop as well the Anger Management 
Workshop which can help to improve the boys’ attitude in the classroom 
as well as in their independent study. 
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The Next Step: 
Employment, 
Education or 
Training  
 
The difficult 
transition from 
school into 
employment, 
training or further 
education for 
young males from 
low socio-
economic 
backgrounds 
reflected in the 
high levels of 
NEET status for 
said group. 
 

 
Bridge Builders believes that help for careers comes in two forms- to help 
both in gaining opportunities in the next step after school as well as 
gaining skills to cope and sustain a career. Bridge Builders incorporates 
these aims into all four of its services.  
 
The Mentoring Programme 
In helping mentees to gain work experience opportunities, mentors have 
given help writing cover letters, CVs or applications to companies. 
Mentors can also provide Work Placement Opportunities. These 
opportunities can give insight into a real working environment, something 
that will be new to many mentees. Mentors can help to organise long-
term work experience placements, for example in 2015 BBM saw its first 
mentee gain an apprenticeship with his mentor’s company. They can also 
provide mentees with short-term insights for example, this year one group 
of mentees visited Rent-a-Car Enterprise’s office giving them the chance 
to experience, what was for many of them, a new working environment.  
 
To help mentees gain skills they need to cope in a work environment or 
sustain employment, mentees can, again as mentioned above, act as 
role models for these young boys. They firstly show the example of good 
social etiquette- turning up on time for meetings, dressing professionally- 
and can also demonstrate the qualities of perseverance in the workplace 
and overcoming challenges. These are all key skills which young boys 
will need to be familiar with to succeed in future employment.  
 
Training Workshops-  
Most of the training and skills workshops offered by BBM are aimed to 
support career development and employability skills. BBM offers skills 
workshops in CV writing and Interview Skills, Anger Management, 
Employability Skills, Managing Violence and Aggression and Character 
and Resilience.  
 
Inspirational Speakers-  
These speakers can inspire young students to work hard to pursue 
careers in an area they feel passionately about as well as succeed in this 
area. For example, in the last year one inspirational speaker - Khaled 
Shahbo - Enterprise Rent-A-Car Managing Director for UK and Ireland, 
and also former professional American football player - delivered a 
speech to the school about pursuing and reaching goals. This speech 
resulted in one student moving to America to pursue their dream of 
playing American football professionally. This shows how greatly these 
speeches can influence these young people and can be extremely useful 
to inspire enthusiasm and drive among young people.  
 

The lack of 
employment 
skills of this 
group due to lack 
of work 
experience or 
example in their 
home lives.  
 

The need for 
greater careers 
advice and 
information about 
what 
opportunities are 
available for them 
when they leave 
education.  
 

 
Support 
 
Lack of 
involvement from 
parents or 
guardians.  
 

 
This report has aimed to highlight the crucial position which parents can 
play in the development of their child’s education. Bridge Builder’s 
hopes to build upon this evidence and create a place for parents in the 
scheme. Although not always possible, Bridge Builders aims to create a 
strong and connected support system for children including the 
school, mentors and parents.  
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The lack of 
communication 
between the 
school and 
parents. 

Bridge Builders recommends where possible parents should meet face-
to-face with school staff, a BBM representative and their child’s mentor 
at the beginning of the academic year. This can be an opportunity for 
the school and BBM to outline their hopes for the scheme and its 
benefits for their child as well as the parent’s hopes for the scheme.  It 
is also desirable that parents are consulted termly by the school to let 
them know of their child’s progress on the mentoring scheme as well as 
consultation at any time a concern is raised associated with the 
scheme. Parents are also encouraged to do the same.  
 
Bridge Builders has now begun celebration and certificate-award events 
at the end of the academic year once the mentoring scheme is 
complete. This includes parents/guardians, mentors, mentees and 
teaching staff.  

Creating a strong 
support network 
for these 
individuals.  
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Because I have been shown that even if you find it hard in school you can 

still bring yourself back, try your best and you can still do well”. 

- Bridge Builders Mentee  

 

 

“ 

The Success of Bridge Builders in 2015 

Following on from the design and development of the programme, it is important to look at the 

progress and success of Bridge Builders Mentoring scheme.   

Over the last year, the Bridge Builders Mentoring Scheme has expanded rapidly, increasing 

both its numbers of young men and schools around the country, as well as the addition of 

nearly 100 new mentors.  

In data collected by schools and returned to Bridge Builders at the end of the academic year 

of 2014/2015, it was found that: 

 52 per cent of mentees demonstrated an improved attendance at school. 

 The average improvement in attendance was 5 per cent. 

 37 per cent of mentees improved their English GCSE grade by 1-2 grades. 

 18 per cent of mentees showed an improvement in their Maths GCSE grade by at 

least 1 grade. 

In addition to this, questionnaires given to both Bridge Builders mentees and teaching staff 

showed an extremely positive view of the mentoring scheme: 

 89 per cent of mentees said they felt either ‘Close’ or ‘Very Close’ when describing 

their relationship with their mentor 

 100 per cent of mentees said they would recommend mentoring to their friends 

 Asked what he liked about the mentoring scheme, one Bridge Builders mentee replied 

“Because he’s a normal guy not a teacher”, another replied “It’s nice talking to 

someone who is neutral”.  

 “The mentees now have ideas about future plans” - Staff Member 

 One staff member described the mentors as ‘Excellent’, ‘Very Reliable’ and ‘Very 

Engaged’  

In addition to this success, this year a Bridge Builders mentee began an apprenticeship within 

his mentor’s company- a first for the organisation.   

The mentoring scheme is showing signs of success in closing the gap in educational 

attainment, something which can be shown further in the case study below detailing statistics 

from one of the schools partnered with the scheme.  

 

 

 

Case Study: Statistics from a North London school partnered with Bridge 

Builders 

One example of Bridge Builders’ success is shown in statistics obtained from a North London 

school where the scheme ran in 2015. As with all mentees, students were given access to a 

series of monthly one-to-one mentoring sessions with an individual mentor. Each mentor was 

selected based on matching the young person’s interests with those of the mentor. The focus 

sessions included revision, organisation, motivation, setting goals and reflecting on 

consequences of actions.   
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The success of these sessions can be seen in the following statistics collected by the school: 

 Students average working grade increased by 0.71 over all of their subjects (67 per 

cent higher than average gain across all year 11 students and 72 per cent higher than 

a similar year 11 cohort of students from a similar background not on the scheme). 

· Students average attendance improved by 0.5 per cent  

 87.5 per cent of students showed an improvement in their grades compared to target 

 37.5 per cent of students increased their performance by more than a grade on 

average.  

 Across all mentees, there was an average increase of over 0.7 of a grade in each 

subject.  

 

 (The improvement in attendance may seem small but relative to other pupils and a control group 

comprising those of a significant background, it is clear that the scheme was successful in this area.) 

 

Due to the proven success of the scheme, the school have recommissioned the Bridge 
Builders Mentoring Scheme for the academic year of 2015/16.  
 

 
 
Using Bridge Builders Effectively  
 
The past year has been one of significant development and success for Bridge Builders and 
with the commissioning and recommissioning from many schools up and down the country it 
is important that, as an organisation, Bridge Builders outlines what is required of a school to 
create a successful model with the most improvement for students. The list of characteristics 
of a scheme in the table below seek to establish a working definition of what the most efficient 
and successful scheme will look like. The table is split into three different levels.  
 

 Level 1: Beginning- Usually representative of a scheme in its beginning stages.  

 Level 2: Developing- A developing model with greater success  

 Level 3: Integrating- The Success Model. These characteristics represent the 
ultimate goal for a partnership between a school and Bridge Builders.  

 

  Average change in 

attendance ( per cent) 

Average change in 

residual 

Entire Year Group +0.178 +0.426 

Bridge Builders 

Mentees 

+0.454 +0.711 

Similar Cohort (control 

group) 

+0.011 +0.414 
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 Level 1: Beginning 
 

Level 2: Developing Level 3: Integrating  
 

Integration 
of Bridge 
Builders 
into school 
as a whole  
 
 

- One or two teachers 
are made aware of the 
importance of the 
scheme. These 
teachers support and 
allow pupils to miss 
their lessons to attend 
mentoring sessions, 
work placements/visits, 
skill workshops etc.  
 
- Times and dates for 
mentoring sessions are 
organised monthly. 
Suitable rooms are 
allocated on the day of 
mentoring sessions.  
 
- No other BBM 
services are used to 
complement the 
mentoring scheme.  

- Teachers are made 
aware of the scheme and 
most are supportive of 
the mentees missing 
lessons to attend 
mentoring sessions, work 
placements, skills 
workshops etc.  
 
- Times and dates for 
mentoring sessions as 
well as room allocations 
are organised with 
mentors on a termly 
basis.  
 
- A range of the other 
services BBM offers are 
used alongside the 
mentoring scheme. This 
is mainly done on an ad 
hoc basis. 

- BBM is given some priority 
within school and all 
teachers are made aware of 
the importance of the 
scheme. This is shown by 
allowing pupils to attend 
mentoring sessions, work 
placements, skills 
workshops etc. during 
lesson time.  
 
- Times and dates for 
mentoring sessions, skills 
workshops, work placement 
days etc. for the entire 
academic year are 
organised with mentors at 
the beginning of the year. 
These times and dates are 
kept to with suitable room 
allocation also organised in 
advance.  
 
- Other services that BBM 
offers are fully integrated 
into the year-long mentoring 
programme. (For example, 
beginning the mentoring 
programme with Social 
Etiquette training, including 
a Character and Resilience 
workshop in the lead up to 
exam periods and ending 
the year with an 
Employability Skills and CV 
writing workshop. 
Inspirational speakers can 
also be brought into the 
school to speak to the entire 
school or year group. Finally 
regular work place visits- 
possibly organised with their 
mentor- giving mentees the 
opportunity to experience 
new roles and workplaces).   
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 Level 1: Beginning Level 2: Developing Level 3: Integrating 

Contact 
between 
Bridge 
Builders, 
the school 
and 
Mentors 
 

- Mentors and BBM 
liaise with multiple 
members of staff 
depending on 
availability etc.  
 
- No contact between 
appropriate member of 
staff and mentor before 
and after mentoring 
session. Some limited 
information being given 
to mentors regarding 
the progress of their 
mentee or any 
personal, academic or 
behavioural updates. 
 
 

- A single teaching 
member of staff is 
nominated to liaise with 
BBM and mentors. 
 
- This person attends 
mentor training.  
 
- This person is the single 
point of contact for 
mentors if they have any 
concerns, particularly 
regarding child protection 
issues.  

- A single non-teaching 
member of staff is appointed 
to manage the Bridge 
Builders scheme.  
 
- This person is the single 
point of contact for mentors 
for any concerns they may 
have, in particular regarding 
child protection issues.  
 
- This person can talk to 
mentees who have missed 
sessions. This person is 
available to brief before and 
after mentoring sessions to 
provide insight on the 
academic, behavioural or 
personal updates of their 
mentee as well as 
acknowledge what has been 
discussed in mentoring 
sessions.   
 
- This person attends 
Mentor Training held before 
the start of the academic 
year. 

The 
support 
and 
involveme
nt of Head 
Teacher 
and Senior 
Leadership 
Team 
(SLT)  
 

- A lack of support 
and/or little awareness 
of the scheme from the 
Head Teacher.  
 
- Mentor Training is 
attended by a teaching 
member of staff only.  
 
- There is no direct 
contact between the 
Head Teacher nor a 
member of the SLT 
with a BBM 
representative.  
 
- They are not available 
to meet with mentors 
before and after 
sessions at all 
throughout the 
academic year.  
 

- Head Teacher is aware 
of the scheme and its 
aims but not directly 
involved in anyway.  
 
- There is direct contact 
between BBM and an 
SLT member but never 
with the Head Teacher.  
 
- The Head Teacher or 
member of the SLT is 
able to meet termly with 
mentors when they come 
to mentoring sessions 
(both before and after) to 
give updates on the 
student and discuss the 
content of all mentoring 
sessions that term.  
 
 
 
 

- Both the Head Teacher 
and at least one member of 
SLT is involved in 
establishing a connection 
with BBM and is aware of its 
services, costs and aims.  
 
- Either the Head Teacher 
or a member of the SLT 
attends Mentor Training 
which is conducted before 
the start of the academic 
year. This gives them the 
opportunity to meet and 
become familiar with 
mentors. 
  
- Throughout the running of 
the scheme, there is direct 
contact between a BBM 
representative and the Head 
or a SLT member. 
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 Level 1: Beginning Level 2: Developing Level 3: Integrating 

 - Neither the Head 
Teacher nor SLT is 
involved in the 
assessment of the 
scheme at the end of 
the academic year. 
 
 

- Some members of the 
SLT are involved in the 
assessment of the 
scheme at the end of the 
academic year. They are 
part of the decision to 
recommission the 
scheme based on data 
collected.  
 

- They are able, as much as 
possible, to meet with 
mentors both before and 
after mentoring sessions to 
provide insight on the 
academic, behavioural or 
personal updates of their 
mentee as well as 
acknowledge what has been 
discussed in mentoring 
sessions.  
  
- The Head Teacher and 
SLT are part of the end of 
year assessment of the 
effectiveness of the scheme 
and the decision to 
recommission using data 
collected by the school 

 
Parent/ 
Guardian 
Involveme
nt  
 

- After the signing of 
the consent form for 
their child to become 
part of the scheme, 
there is no further 
involvement of 
parents/guardians.  

- Parents have 
consultation with the 
school at the beginning of 
the academic year to 
discuss the aims of the 
mentoring scheme and 
how they hope their child 
will benefit.  
 
- Parents have 
consultation with the 
school at the end of the 
academic year and are 
made aware of their 
child’s progress on the 
scheme. Parents are also 
able to give their insight 
to the school on how they 
feel the scheme has 
benefited their child. This 
information is recorded 
and reported back to 
BBM.  

- Parents should meet face-
to-face with school staff, a 
BBM representative and 
their child’s mentor at the 
beginning of the academic 
year. This can be an 
opportunity for the school 
and BBM to outline their 
hopes for the scheme and 
its benefits for their child as 
well as the parent’s hopes 
for the scheme. This also 
establishes a strong and 
connected support system 
for the child.  
 
- Parents should be 
consulted termly by the 
school to let them know of 
their child’s progress on the 
mentoring scheme or at any 
time a concern is raised 
associated with the scheme.  
 
- A celebration and 
certificate-awarding evening 
at the end of the academic 
year once the mentoring 
scheme is complete. This 
includes parents/guardians, 
mentors, mentees and 
teaching staff.  
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In addition to our own findings on how the scheme can be used most effectively, Bridge 

Builders has also looked to The Education Endowment Foundation’s (EEF) ‘Pupil Premium 

Toolkit’ to see how to best develop the scheme. The EEF states that mentoring programmes 

with the more successful outcomes will be those with clear structure, expectation with training 

and support for mentors, using mentors with a professional background67. All of this guidance 

has been taken into account when developing Bridge Builders and that is why the scheme 

offers prior training sessions for all mentors within the school where they will be mentoring; 

giving them the opportunity to meet with staff members from the school, find out more 

information about their mentee as well as become familiar with the surroundings. Bridge 

Builders also prides itself on the constant support offered to mentors making it clear that the 

charity is always contactable and very appreciative of the time they are volunteering.  

Bridge Builders also works to address a further problem identified by the EEF and that is the 

detrimental effects mentor drop-out can have on the mentees68. Bridge Builders aims to work 

with individuals from reliable businesses which support and actively encourage their 

employees to become mentors. We also make it clear to mentors the expectations of the 

organisation as well as the detrimental effects of mentor drop-out particularly for young 

mentees who may have had experience in their lives of abandonment.   

 Level 1: Beginning Level 2: Developing Level 3: Integrating 

Evaluation 
and Data 
Collection  

- No or little hard or soft 
data is returned to 
BBM. 
 
- A discussion takes 
place amongst staff 
which worked 
alongside the scheme 
to decide how 
successful the scheme 
had been and whether 
to recommission. 

- Raw data regarding the 
students’ progress is 
collected at the end of 
the academic year. This 
is limited to simply 
attendance and 
academic improvements.  
 
-This data is returned to 
Bridge Builders which 
can then be used both to 
build a wider idea of how 
well the scheme is 
working as well as 
assess what can be 
changed for each 
individual school to 
improve in the upcoming 
academic year.  
 

- The school collects data at 
regular intervals throughout 
the academic year 
(preferably termly) and 
gives continual feedback on 
the scheme and possible 
problems or improvements 
they are experiencing. 
 
- The type of data collected 
shows statistics of change 
in attendance, academic 
attendance and behavioural. 
It will also collect ‘soft data’ 
in the form of questionnaires 
from mentees and teaching 
staff.  
 
-This data is returned to 
Bridge Builders and is used 
both to build a wider idea of 
how well the scheme is 
working and is used on a 
partnership basis to assess 
what can be changed for 
each individual school to 
improve in the upcoming 
academic year.  
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“ 

The Future of Bridge Builders 

Overall, Bridge Builders is working hard to bridge both the gap of achievement inequality as 

well as the relationship between schools and the professional world. So far, it has proven to 

be very successful in doing so and has continued to develop and grow, going from strength to 

strength. To continue this success, Bridge Builders has outlined a clear vision and set of goals 

for the future.   

The 2018 Goal  
 

 

 

 

 

 

 

 

 

 

In 2015/16, Bridge Builders will increase the use of services other than the mentoring scheme 

in schools both to be used on their own and alongside the mentoring scheme. It hopes to do 

this by offering more advice to schools on when best to use inspirational speakers and skills 

workshops. In particular it hopes to show schools engaged with the mentoring scheme how 

these other services can consolidate and strengthen the use of the mentoring scheme.  

Overall 

Bridge Builders believes that the gap between boys from low income backgrounds and 

reaching their full potential is never too large to overcome. The Bridge Builders Mentoring 

scheme is helping to provide young males with the opportunity to gain additional support and 

guidance from adult mentors experienced in life and work. Together they can define, explore 

and overcome the problems that are so often associated with a low economic background. 

 

 

Men build too many walls and not enough bridges.” 

- Isaac Newton 
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Concluding Thoughts  

In summary, there are clear changes that need to be made to address the persisting issue of 

social immobility and lack of poverty alleviation in Britain today. Bridging the gap for those 

children from disadvantaged backgrounds is crucial to improve the lives of these individuals, 

their children as well as society as whole. Furthermore, in a globalising world, it is important 

that Britain does not fall behind and it seems creating a society with greater equality of 

opportunity is the way to do this.  

The main aim of this report has been to firstly illustrate the issue of social immobility as well 

as make it clear that making real change to the issue is a responsibility that should be held by 

a larger number of groups in society and not just rest with teachers in the classroom. 

Specifically, the responsibility of large businesses and parents are two groups which are often 

overlooked when considering how to make change in this area.  

Parents with lower socio-economic status should no longer be seen as a hindrance to their 

child’s chances in life but instead the greatest potential provider of change. The media bias 

against low income or unemployed parents is one which has gone unchallenged for too long. 

These parents should be as supported as much as possible and shown how great their impact 

can still be even when facing significant financial and time restraints. To do this, Bridge 

Builders advocates and recommends the use of incentives to encourage greater involvement 

and support of parents; incentives which should be funded by Pupil Premium Allowance or 

supported by companies or non-profit organisations.   

Similarly, it is time for large companies and businesses to take greater responsibility in 

breaking the cycle of disadvantage by changing internal policies and recruitment procedures 

which immediately disregard candidates from lower socio-economic backgrounds. Successful 

business in this country is suffering as a result of many highly qualified candidates being 

immediately disregarded from the process. Furthermore, it is important that companies offer 

help to disadvantaged young people through their social responsibility policies- something that 

the partner organisations of Bridge Builders are currently doing very successfully.  

Overall, it is schemes and non-profit organisations such as Bridge Builders Mentoring which 

can help to link these different groups in society and provide the skills and characteristics 

needed to succeed. 
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About Bridge Builders Mentoring 
Bridge Builders Mentoring was established following the publication of the government-

backed REACH report. The report highlighted the gap that exists between young males from 

poor socio-economic backgrounds and their peers. The government-appointed chair of the 

REACH panel, Clive Lewis OBE, made a decision following his involvement with the report 

that he would develop a new initiative targeted at young males from low income families to 

give them the opportunity to bridge that gap.  

The scheme has two main aims, to close the attainment gap in schools for young males from 

disadvantaged backgrounds as well as help them in the transition into the next stage after 

school by both developing their skills in gaining employment opportunities and helping them 

to sustain these opportunities.  

To fulfil these aims, the scheme partners with Virtual Schools, Multi- Academy Trusts and 

individual state-funded schools, working with their male pupils who are in receipt of Free 

School Meals, ‘Looked After’ or Forces children. The organisation offers four different services 

to aid these boys. These are a mentoring scheme with male professionals, inspirational 

speakers, work placement opportunities and training in the form of skills workshops. The 

scheme works to provide these four components in partnership with middle and senior 

managers from large corporate organisations. These organisations include Enterprise Rent-

a-Car, Sainsbury’s and NHS England as well as successful local companies. These men 

volunteer their time to help these young boys and fulfil the aims of the scheme.  

Bridge Builders also works to resolve the issue of social immobility on a wider scale and 

through its work within schools with boys from disadvantaged backgrounds, it hopes to offer 

wider recommendations to schools, parents, corporations and legislators on how best to 

remedy these problems.  
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